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CHAPTER I
INTRODUCTION
Reporting to parents can be and should be something
more than just reporting to these parents the grades their
children receive on subject matter. It should be an instru­
ment of guidance as well as an instrument to promote growth.
If the report card is to serve as an instrument of guidance, 
it is necessary that the parent get a clearer understanding 
of what education means, and what the school is attempting 
to do for the child.
Paulson makes the following statements ”It is neces­
sary to make reports meaningful.11
The report card is one of the oldest and most widely- 
used bridges between the school and the community. It has 
been, and still is, the commonest means of communication 
between the school and the home. It can build the best kind 
of relationship, or it can build ill will and alienate the 
co-operation of both pupil and parent. Even though it is 
one of the oldest means of communication, its importance is 
growing today because of the changes in our way of living, 
and because of world changes, all of which are placing more
Paulson, Blanche B., ”Sehool Reports and Reporters,” National Parent Teachers, (Vol. XVI, November 19*4-9), p. 2*+
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obligations and organizations upon the parents• Since the 
obligations of the parents are increasing, the school is 
assuming more responsibilities for the child than ever before, 
and it is becoming more essential that the schools instru­
ment of communication to the home be a total picture of the 
growth of the child.
Purpose of the study: The purpose of this study is
to describe the development of a reporting system used for 
both elementary and high school grades in a local school situ­
ation and to appraise the reporting system.developed.
The need for a more adequate system of reporting to 
parents was felt by the members of the staff. They realized 
that an adequate reporting system could convey to the parents 
the philosophy and goals of the school and thus bring about 
a more enlightened public interest in education. It was the 
opinion of the staff that if each child was to grow in his 
own best way, a better method of reporting to the parents 
would help. After considering the question of parent-child 
relationship, they felt that an effective reporting system 
would help to improve that relationship and thus the report 
card would become an instrument of guidance both to the parents 
and teachers.
Limitations: This study was liMted to the Kilmarnock
school. There are seven schools of this type in the division;
3
all of these were using the same type of report card at the 
beginning of this study. It was a formal one which had been 
recommended by the administration. The staff of the local 
school believed that there were too many schools with diff­
erent points of view to attempt to bring about a change of 
reporting in the division* It was thought that a local study 
and change in the reporting system would have a certain 
influence upon the entire division*
Setting of the study: $he school in which this study
was made is one of a group of seven in which the elementary 
and high school are combined* It is located in a small town 
of about seven hundred population* The section of Virginia 
in which the school is located is the eastern section and Is 
known as the “Northern Neck.*1 The Northern Neck is a strip 
of land extending down into the Chesapeake Bay with the Poto- 
mae River on one side and the Rappahannock River on the other. 
There are no railroads in this section, and the only means 
of transportation is by bus or automobile. Only during the 
past two decades has there been any means of crossing the 
river except by ferry boats. Previous to the building of 
two bridges, the only connecting link with the outside world 
was by water transportation. In such an isolated section, 
there is very little migration of people. As a result, the 
people have a tendency to hold to the customs and traditions 
of their forefathers, and are not receptive to quick changes
b
or to the acceptance of new ideas* These are people, who, 
to a certain extent, hold to the ideas of their forefathers 
in regard to religion, education, and social life* It has 
been only during the lifetime of the writer that free public 
schools have been established in the community, and it has 
been only twenty-eight years sinee the town has had a four- 
year public high school, twenty-three years of which period 
the writer has been a teacher in the school of that town.
The community that is being described is not an indus­
trial community* The people are dependent upon the land, 
water, and small business places for a living*
The children who attend the school in which this study 
was made come from two different communities. The town 
children whose parents* livelihood depends upon small busi­
ness places make up one group, and the children who make up 
the other group come from another community where their parents 
depend entirely upon the water for a living. This gives the 
school groups of children from two distinct communities. The 
group of children whose parents are business people have more 
cultural advantages and a greater incentive for securing an 
education than the group whose parents depend upon the water 
for a living. These two distinct groups do not present a 
school problem as a result of different environments*
The school building is a modern brick building with 
ten classrooms, two restrooms, a library, an auditorium- 
gymnasium combined, a cafeteria, and a principal*s office.
5
It has steam heat from an oil furnace* The school has one 
janitor who is responsible for the cleaning of and the care 
of the buildings and grounds. The building is located on a 
ten-acre plot which provides ample room for physical activity 
of the pupils of the school* It has a well-equipped play­
ground, especially for the younger children*
There are ten teachers in the school at the present 
time— four in the high school and six in the elementary 
department* Children are enrolled in grades one through 
eleven and the average enrollment is two hundred and fifty. 
The average teacher load in the elementary department is 
thirty-five pupils* The high school offers the academic and 
commercial courses. At present there is a demand for grad­
uates in commercial work in the offices of the local business 
places. About thirty percent of the recent graduates of this 
high school have been attending colleges*
CHAPTER II
THE APPROACH TO THE PROBLEM
The staff of the local school met weekly over a period 
of several years for the purpose of improving instruction.
It was felt that the school must have the Interest as well 
as the co-operation of the parents to meet with any degree 
of success in the improvement of instruction. By previous 
attempts it was found to be quite impossible to have all of 
the parents visit the school and have conferences with the 
teachers concerning the work of pupils and what the school 
was attempting to do. Sinee the report cards were serving 
as a bridge between the home and the school, the staff 
believed that this was the next best means of informing the 
parents concerning the philosophy of the school and what the 
school was attempting to do to improve the instruction for 
the child.
Method of study? Since the staff of the local school 
was interested in improving the reporting system of the school, 
the following steps of action were decided upon in the staff 
meetings? First, the staff would examine the present system 
of reporting in the local school; second, the staff would 
explore the literature in the field and list a bibliography; 
third, the staff would analyze the material collected relating
to reporting systems; fourth, the staff would summarize the
7
information it had secured; fifth, the staff would establish 
a criteria for the development of a reporting system; sixth, 
the staff would develop a report form; seventh, the staff 
would change the report form in light of past experience; 
eighth, the staff would measure the effectiveness of the 
final report f037m. 1
Plan of study; In order to determine the functions 
of an effective reporting system, a study of the literature 
in the field was made* A review of this is made in Chapter 
III wherein the criteria for an effective reporting system 
is established by the staff and validated by authority* 
Chapter IV contains information showing the procedure in the 
development of the report form* The effectiveness of the 
report form is measured in Chapter V by the use of the ques­
tionnaire, parent comments, pupil comments, and teacher ques­
tionnaire.
Approach to the problem: In approaching the problem
of developing an effective reporting system and measuring 
the effectiveness of it, the first step the staff in the 
local school took was to examine the reporting system that 
was used at that time in the schools in the entire division*
The report card at that time had the following grading 
system: A— excellent; B— good; C— fair; D— passing; E— no
1 Minutes of the staff meeting, November 10, 19I+8
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credit allowed* The health record listed the five points 
of health; namely, eyes, ears, teeth, weight, and throat.
The child was to be checked on these five points as to cor­
rection or defects. Desirable attitudes were listed on the 
right side of the report and they were to be checked if 
improvement was needed. Space for both the teacher and 
parent comment was limited to a single line for each six- 
week period. 2
Upon the examination of the report card by the staff, 
the following conclusions were drawn: Cl) This report form
showed no evidence that it was concerned with the pupil1 s 
working up to the level of his ability; (2) no one could be 
sure what a single mark meant because the mark did not repre­
sent the measurement of a single identified value; (3) child­
ren were compared with each other to the advantage of those 
with a high degree of academic ability and to the disadvantage 
of those whose abilities might be of no less importance but 
different; (h) little evidence was presented where the report 
form could be used as an instrument of guidance; (5) the 
report form showed itself to be a device to stimulate the 
pupil to do things in which he often sees no value; (6) the 
report presented certain facts but showed little evidence 
where it could be used as an instrument of growth; (7) finally,
2 Report card
little space or time was allowed for teacher explanation 
parent comment. 3
3 Minutes of the staff meeting, January 26, 19*+9
CHAPTER III 
ESTABLISHING ̂  CRITERIA
The generally recognized functions of a reporting 
system fall into three general categories* For administrative 
purposes, marks are used to indicate whether a pupil passes 
or fails, whether he he required to repeat a course or be 
promoted, and whether he should be graduated or not. Marks 
are used when a pupil transfers from one school to another, 
and they are also used as a basis for recommendation to a 
school of higher learning* Many places of employment require 
the pupil's record in order to examine his marks on subject 
matter*
Marks are often used as a stimulating device for the 
student to put forth a greater effort in his class work.
High marks often encourage pupils to try harder and low marks 
are often means of punishment for those who put forth little 
effort*
Reports are often the sole means of communication 
between the home and the school* The periodic issuance of 
reports to parents informs the parents as to the achievement 
of the pupil, his success.or failure, and his progress*
Establishing | criteria! The staff agreed that certain 
guideposts should be set up as a basis for the improvement 














The following criteria are suitable as guideposts for 
the development of a reporting system because they are related 
to the purposes of a reporting system. The entire staff 
served as a committee to make a study of the material which 
they had assembled, and the staff established the criteria 
for the development of a reporting system.
(1) The report form should be in keeping with the 
educational objectives of the school.
(2) The parents should understand the report card.
(3) The reporting system should eliminate competition 
among pupils.
(*+) The report form should relate to the "whole child.,r
(5) Reports should be an instrument of guidance.
(6) Reporting should provide instruments to help pro­
mote growth of pupils.
(7) Reports should provide opportunity for pupil self- 
evaluation.
The report form should be in keening with the educa­
tional ob.1ectives of the school. It has been generally recog­
nized that the first step in revising reporting practices for 
a school is to give consideration to that school*s philosophy, 
and its conception of the aims and objectives of the educa­
tional program.
Reports to parents are considered one of the oldest 
bridges between the school and the community as well as one
12
of the commonest means of communication "between the school 
and the home* It is by these reports that the parent learns 
not only the progress of the child, but also learns about the 
school. One type of report tells the parent that the school 
Is primarily interested in the pupil*s achievement in the 
subject-matter field. Another seems to show that the school 
is interested in the total development of the child* Strang 
states: ”If an enlightened public interest in education is
to be developed, reports to parents must convey accurately 
the philosophy and the goals of the school.1* 1
Barr states:
It Is generally recognized that a more satis­factory basis for evaluation of an educational pro­
gram is to study it in terms of its philosophy of 
education, its individually expressed purposes and 
objectives, the nature of the pupils with whom it has to deal, the needs of the community which it 
serves and the nature of the American Democracy of which it is a part. 2
Wrinkle writes:
The first step in the attempt to revise marking and reporting practices is for the teacher and the administration of the sehool to give consideration 
to their philosophy of education and their concep­tion of the aims and objectives of the educational 
program. If, however, the members of the school
1 Strang, Ruth, "Reporting to Parents,” Bureau o£ Publications. Teachers College, Columbia University, New 
York, 19^7j V* 2
2 Barr. A. S., William H. Burton, Lee J. Breuehner, Supervision* (New York: D. Appleton— Century Co., Inc.
1938), p. 200
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faculty can agree upon a sounder conception of the 
responsibilities of the school, the second step would be to critically attack the existing curriculum and 
the methods of instruction for the purpose of creating a curriculum and developing methods which will be 
productive of effective activity without the use of 
extrinsic stimulation.
The third step would be to study very carefully 
the whole problem of diagnosis for the purpose of 
discovering the abilities, needs, and interests of 
students and to evaluate their experiences relative 
to the objectives of the educational program* 3
The parents should understand the report card* The 
report card is a means of communication between the school 
and the home* The periodic issuance of reports is the chief 
and often the sole means of informing the parents of the 
achievement, progress, success, or failure of the pupil in 
his school work. If this is true, it is essential that every 
detail of the report card be understood by the parent. It is 
essential not only that the parent understand the report card 
in order to know the childfs progress, but if the report card 
is to be understood, it will be one of the best means of 
building good parent-pupil-teacher relationship.
It is often difficult to meet the above criterion 
because of the wide range of educational backgrounds on the 
part of the parents in the community. Therefore, it is often 
necessary that the report form be supplemented by letters or
^ Wrinkle, W. L., The Hew High School in the Making. 
(New York: American Book Company, 1938) p. 2$2
1̂
conferences between the parent and teacher. Koopman emphasizes 
the fact that when reports give or relate to parents the basic 
and underlying purposes of the educational program that have 
formed the basis for the evaluation of the pupils, these 
reports can be expected to facilitate co-operation and under­
standing through the active participation of the home in 
attempting to solve the learner fs problem.1*'
Edmonson writes that the report should tell the parent 
something that will help the pupil to grow. It should express 
the spirit of the school and be consistent with its basic 
educational philosophy. Special consideration should be given 
to the possibilities of public relation. ?
The reporting system should eliminate competition 
among pupils. A reporting system can be criticized if the 
results of such a system, on the behalf of the pupils, appear 
to carry with them unhappiness, possible frustration, disin­
terest in future education, or a disinclination to pursue 
the school program. It has been observed by parents and 
educators that any reporting system which categorizes achieve­
ment and rates a pupil*s progress therein in terms which can
** Koopman, Robert, Alice Miel. and Paul Misner,Democracy in School Administration, (New York, D. Appleton- 
Century Co. 19^3) p. 281*
^ Edmonson, J. B., Joseph Roemer, Frances L. Bacon,
The Administration of the Modern Secondary School. (New York, 
The MacMillian Co., 19W  p. b6B
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be compared among children can lead to the above results. 
Such marking systems have been identified as the percentage 
system (achievement below 65% is failing), the alphabetic 
system (A, B, C, D, E), and other systems which so emphasize 
achievement levels.
Likewise, it has been observed that such reporting 
systems inevitably cause competition which in turn may 
cause those pupils who achieve on lower levels to compensate 
by means which may be anti-social. Accusations have been 
leveled which are to the effect that failure to achieve to 
the degree of one’s peers has caused children to lie, cheat, 
and engage in other undesirable forms of behavior.
These so-called traditional marking systems have been 
criticized also on the basis that they do not offer children 
security in achievement. Such lack of security is believed 
to contribute to behavior which deviates from normal adjusted 
behavior.
Wrinkle states: ’The competitive system assumes the
equality of ability and of opportunity in all students. ^
Whether one works to the level of his ability seems 
to be of no concern to users of the traditional system.
It seems also that the traditional system emphasizes only
£ Wrinkle, W. L,, The New High School in the Making, 
(New York: American Book Co., 1938) P* 270
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what one student does in comparison with other students,
Strang criticizes the traditional system based on 
grade standards of achievement by making the following 
statements: ”The system intensified undesirable and unfair
competition. It gives rise to feelings of undue inferiority 
and superiority. It creates unhealthy hygiene atmosphere,” ?
Koopman explains the fact that report cards of the 
traditional type are based on the comparison of the achieve­
ment of the work of one pupil with that of another. This, 
he points out, tends to produce all of those conditions which 
have been stated above.
Buswell states:
The old formal report card resulted in unpleasant 
and sometimes disastrous relationships between parent and children on the dates when the report cards were issued. The child was blamed by the parent because 
his report did not have symbols denoting as high achievement as those of his fellow pupils. This 
unfavorable criticism caused resentment on the part of the child and as a result would lead to loss of 
interest on the part of the child. °
Morrison has stated the case against comparative 
ratings, and he has shown the evils of such competition 
to be as follows:
7 Strang, Ruth, '’Reporting to Parents,” Bureau of 
Publications. Teachers College, Columbia University, New York, 
19^7, p p. 3^-37
° Buswell, G. T., "Report Cards," Elementary School 
Journal, February, 19^2, p. 316
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Appraisal by rank in class is badly calculated 
to identify and measure the real educational product. 
Worse than that, it seems to have an essentially 
anti-educational tendency. Most of the envy, hatred, 
and malice of life, and much of the unhappiness, 
arise out of the primitive inclination of men and 
women to compare one another in terms of social 
status. And yet, the appraisal by rank which the school often sets in its classroom must, in the 
nature of things, furnish the very seed ground for 
the growth of these fundamental social vices. In 
the place of inward satisfaction in growth attained, 
of which the individual can be certain, it substi­tutes the restless ambition to surpass onefs fellows. 
We cannot build a democracy, not to say Christian 
civilization, on such an educational foundation. 9
The report should relate to the “whole child.** It 
seems obvious that in order to have an effective reporting 
system, it is necessary that the teacher report on the 
physical, social, emotional, as well as the intellectual 
aspects of the child*s development.
Recent studies of report cards show a trend away from 
single marks of academic achievement as the sole measure of 
student progress. The new report cards are designed to 
show change in attitudes, habits, and skills, as well as the 
amount of subject matter acquired.
There is a tendency to make a fewer degrees of evalu­
ative differentations in marks; to mark character or citizen­
ship as well as subject matter; to help the student improve 
himself by showing through marks in which areas he has
^ Morrison, H. C., The Practice of Teaching in the 
Secondary Schools. The University of Chicago Press, 1931, P* 72
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performed well; to use report cards as a basis for giving 
advice to pupils who are making unsatisfactory progress 5 to 
take note of activities participated in; to note school 
attendance as well as various aspects of health. ^
The Educational Research Service lists the content 
and scope of reports to parents as followst
1. All phases of pupil’s development should be reported on.
a. Intellectual
Reports on scholarship should be as objective as possible.
Terms should be clearly defined.b. Physical
The observance of good health habits and 
the general health condition of the pupil should be reported on.c. SocialHabits and attitudes should be stated in 
positive terms, emphasizing desirable practices.
2. Three elements should be recognized and kept 
distinct as far as possibler
a. Native ability of the child.
b. His present achievement.c. His growth in achievement; rate of progress. It should definitely be stated whether the judgements given are based on the ability 
of the pupil, the average of the group,
the previous record of the pupil, or on some other standard.
3. Advice should be given for the assistance of pupils who are making unsatisfactory progress.
If. School attendance should be reported.
Strang, Ruth, ’’Reporting to Parents,” Bureau of 
Publications. Teachers College, Columbia University, No. 10 
New York, 194-7> P* 8
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5* Special abilities and interests should be 
called to the attention of the parents,
6. Reports should be so clearly worded that parents 
and pupils cannot misunderstand them,
7m Special reports, in addition to schedule reports, should be sent whenever conditions 
arise, such as unsatisfactory work of the pupil, that make them undesirable. 12
Barr, Burton, and Breuchner give a summary of the 
characteristics of several hundred new-type report cards 
showing the attempt to report the full picture of the child* 
Some of the tendencies are:
1. Traditional, unexplained single marks for 
subjects are steadily decreasing.
2. Social and emotional growth, special interest, attitudes, and habits are increasingly included.
3* Physical growth and well being, health know­
ledge and habits are increasingly included.
*f. Increased opportunity for co-operation with parent is indicated,
5m Individual, personalized, letter form reports 
from teacher to parent are increasing slowly.
6. Conferences between teacher and parent appear 
both as supplements to report cards and as 
substitutes.
7m A very marked tendency is apparent so to 
organize and word all items that the report is easily and immediately understood by any 
pupil or parent. 13
12 uew Development in Pupil Report Cards, Educational 
Research Service, Circular No. V, 193^? Washington, National 
Education Association, 193^
13 Barr, A. S., William H. Burton, Leo J. Breuchner, 
Supervision (New York: D. Appleton-Century Co., Inc. 193o) p. 261
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Billett points out that the practice of issuing a 
separate rating for each characteristic or trait in which 
growth is to he encouraged seems in every way preferable to 
the awarding of a single mark. It is meant by this that in 
order to get a complete report of the child, all of those 
traits in which growth is to be encouraged should be taken 
into consideration. He states:
The fact that mastery of subject matter is only one of the legitimate objectives of education is 
reflected in the increased number of items appearing 
on many report cards. These include thrift; various 
forms of school service; detail ratings in various 
phases of health, personality, character traits and 
conduct; recognition of participation in extra- curriculum; and special commendation. I1*
Koopman states:
The traditional report card is inadequate since 
it does not report on the "whole child.11 There is 
evidence that a number of schools are improving their type of reporting by including the evaluation of the growth of the student as an individual and social 
personality. 15
Reports should be an instrument of guidance. Guidance 
is concerned with the direction of all aspects of learning, 
including personality development. Guidance leads to the
Provisions for Individual Differences. Marking and 
Promotions. (Bulletin 1932, No. 17* National Survey of Secondary Education, Washington, D. C.) United States Government Printing 
Office, 1933? P* ?35
Koopman, G. Robert, Alice Miel and Paul Misner, 
Democracy in School Administration. (New York, D. Appleton- 
Century Co., 19^3) p. 2W
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focusing of attention on the learner, his needs and his 
problems. If the reporting system is to be used as an 
instrument of guidance, it is necessary that the report form 
be concerned with the problems of the child and suggestions 
for solutions of them. The report card can develop a dynamic 
relationship between the child and the parent whereby both 
may approach a mutually defined problem with mutual consid­
eration for each other. As a result the child may be led to 
self-determined resolution of the problem.
Strang states:
Reports to parents are an instrument of child 
guidance. Indeed, this is their central value.By helping parents to understand their children
better, the effective report promotes more con­structive parent-child relationship.
In order that the reporting system serve successfully 
as an instrument of guidance, it must give the parent and 
teacher more than a summary of the pupil*s achievement. If 
the pupil is not working to the best of his ability, it must
be explained as fully as possible to the parent why the child
is not working to the best of his ability. It must suggest 
also what the parent and teacher can do in order to meet 
the needs of the growing child.
If the reports to the parents are to be effective
x Strang, Ruth, "Reporting to Parents, Bureau of 
Publications. Teachers College, Columbia University No. 10, 
New York, 191*?? P* 2
22
instruments of guidance, the teacher must know how to observe 
the developmental trends of the individual child. The value 
of reporting to the parents then would be such as to help 
each child to grow best in his own way,
Koopman suggests in his criticism of the traditional 
evaluation that the reporting system should be used as an 
instrument of guidance. He states:
Very little attention is given to the individual 
needs, interests, and abilities of the learners.
Nor do reports often include explanatory data that will help parents understand the basic and under­
lying purposes of an educational program. They 
usually fail quite completely in securing co­
operation and understanding in the case of those parents who receive unfavorable reports concerning the progress of their children. 17
Reporting should provide Instruments to help promote 
growth of pupils. It has been observed by the staff that 
parents are quite willing to accept a teacherfs suggestions 
where the growth of the child is concerned. The parent can 
restrict or amplify the home duties, part-time work experiences 
and social activities, since the child is under the direction 
of the parent for a longer period of time than under the super­
vision of the school. Through the suggestion by the reporting 
system the parent can furnish books and magazines that will
17 Koopman, Robert, Alice Mi el, and Paul Misner, Democracy 
in School Administration, (New York, D. Appleton-Century Co.
19^3) P. 2B3
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be beneficial to growth as well as influence to some extent 
the radio and television programs which may modify growth, 
since they occupy part of the child's total environment*
Groups of parents may often work together to help enrich 
the children's environment through bringing worthwhile 
experiences to the children or by taking them on worthwhile 
trips during vacation. It has been the experience of the 
writer in cases where the need for desirable experiences 
has been reported to the parent, the parents have co-operated 
to lend their aid in helping to enrich the child's experiences.
Buswell states: "Report cards should promote growth
and not be growth stoppers." ^
It is evident that reports to parents are in many 
places keeping pace with changes made in other major aspects 
of the developing educational scene. Emphasis is being placed 
on the consideration of the growth in all phases of pupil 
personality rather than on the limited evaluation of 
achievement in subject-matter areas, which is the outstanding 
characteristic of the traditional report card.
Strang summarizes the report card in the following 
statement:
Reports to parents are summaries and analyses of 
the pupil's progress written in the form that parents
^  Buswell, G. T. "Report Cards," Elementary School 
Journal. February 19^1, p. *+3
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can understand and use. They answer the questions: 
What is the pupil*s capacity for growth, i.e., 
what growth is appropriate for this individual?
What progress has he made, physically, intellect­
ually, socially, and emotionally? Why has he failed to make the expected progress. How can he improve? 19
Therefore, emphasis should be placed on the total 
growth of the child. The report card should offer ample 
opportunity for teacher suggestion for pupil growth as well 
as suggestion for the elimination of **growth stoppers.1*
Reports should provide opportunity for pupil self- 
evaluation. One of the main values in having the pupil 
participate in evaluating his progress is the fact that he 
learns to view himself objectively. He learns to grow in the 
ability to evaluate himself, and in self-direction. By using 
the items on the report card, and by sharing in his own 
appraisal, the child gets a better idea of what he has accom­
plished as well as what he needs to accomplish.
Strang states:
The time-honored custom of having teachers alone 
make out report cards is passing. In line with the *non-directive* emphasis in interviewing and in group 
work, the trend in reporting to parents is toward encouraging the pupil to take more responsibility for 
his own appraisal.
It is logical to believe that once a pupil sets up
^  Strang, Ruth, "Reporting to Parents,** Bureau of 
Publications, Teachers College, Columbia University Ho, 10 
Hew York, 19^7? P* XOX
20 Ibid.:,7
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standards for his own evaluation with the aid of the teacher, 
he will try to determine how successful he has been in reaching 
the standards he has set up.
It has been observed, however, that attempting to 
force a pupil to evaluate himself will result in super­
ficiality and sometimes dishonesty. By sharing in his own 
appraisal with the teacher, the pupil gains a certain sense 
of responsibility that will serve as a stimulus for self- 
improvement. If he is not satisfied with what he is doing, 
he has the opportunity to state that in which he needs help.
After an evaluative statement on the part of the 
pupil is made, an opportunity is presented for a teaeher- 
pupil conference where the pupil’s total growth may be 
carefully analysed. Wrinkle statess "By this procedure
the motivation and guidance functions of the report found
PItheir greatest possibility of realization.tr
21 Wrinkle, William L,, Improving Marking and Reporting 
Practices, (Hew York: Rinehart .& Co., Inc. 194-7) P« 90
CHAPTER IV
THE DEVELOPMENT OF THE REPORT FORM
The report card in any form is important because of 
the important effects it has. It influences the pupil’s 
idea of himself. He often determines by his report card 
whether he is a success or a failure. It influences the 
parentfs attitude toward the school and the child. The 
items on the report card often serve as goals for the pupil 
whether it is intended or not. It influences the parent's 
idea of the relative importance of different kinds of 
school achievement. Even though the report card is one of 
the oldest means of communication between the home and the 
school, its importance is growing because, due to the increased 
activities of the parent, the report card is often the sole 
means of communication that the school has with the home.
Chapter IV deals with the procedure for the develop­
ment of the report form now in use in the local school.
It was felt by the staff that the first step in 
making a change in the existing reporting system was to 
review and revise the objectives of the school. Reporting 
could not be separated from the objectives of the school.
Wrinkle states: "Each school has to work out its own
form and practices on the basis of its own objectives, its 
own philosophy and its own staff.
Wrinkle, William L. Improving Marking and Reporting. (New York: Rinehart and Co., '19̂ 7) p. 2
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The following objectives were developed by the staff 
as one of the primary steps in the development of the reporting 
system. Each contribution was listened to and criticized by 
the staff group. After each objective had been evaluated and 
discussed, it was accepted or rejected by the staff. These 
objectives have served as a sound basis for improving marking 
and reporting:
(1) To develop the ability to see relationships 
through effective thinking.
(2) To impart important information.
(3) To develop better social-personal adjustment.
(if) To emphasize the social attitudes.
(5) To develop a physical-health program.
(6) To emphasize the aesthetic experiences.
(7) To develop useful work and study habits.
(8) To develop good human relationships.
(9) To develop a philosophy of life.
(10) To denote the developmental trend of the individual.
Steps taken for the revision of the reporting system:
(1) Following the formulation of the criteria as set 
forth in Chapter III, the first step taken by the staff in 
attempting to revise the reporting system was to give consid­
eration to the philosophy of the local school as well as to 
review the aims and objectives of the educational program of 
the school. It was felt that the purpose of the school was
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not to produce standardization but rather to give proper 
consideration to the individual regardless of his ability 
or aptitudes* The staff felt that competitive comparisons 
could not be emphasized in order to produce activity regard­
less of its value. It was felt that worthwhile ends should 
dominate the learning process.
(2) The second step in attempting to revise the report­
ing system was to examine critically the curriculum of the 
school as well as the methods of instruction for the purpose 
of producing purposeful activity without external stimulation. 
The staff assumed that to eliminate certain concrete stimu­
lations such as the traditional type of report card and not
to have something better to take its place would create a 
tendency on the part of the pupil to let down in his efforts.
(3) The third step that the staff took was to begin a 
study of the needs, interests, and abilities of the pupils 
and evaluate their experiences relative to the objectives of 
the educational program.
(*+) The last step was to present clearly to the pupils, 
the parents, and to the community, the school's philosophy 
and the change that was being attempted by the staff to 
revise the reporting system. It was the belief of the staff 
that it was sometimes difficult to get the people to depart 
from the conventional practices, but if an honest effort was 
made to show the parents that such a change would be an
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improvement, there would be slight difficulty because both 
the child and the parent recognize the need for improvement 
in the reporting system,
The Initial Change: Since the present type of report
card did not recognize the individual differences, did not 
note pupil progress in relation to his ability to achieve, 
did not recognize the importance of the continuous growth 
of the •whole* child, the staff believed that whatever was 
done had little likelihood of being more objectionable or 
more inadequate than the use of the present type of report 
card. At the beginning of the experimentation, the staff 
agreed that whatever concrete form was developed, it was to 
be expected that changes and revisions would be made and that 
it would be a continuous process of change if the study of 
reporting to parents was to be continued.
In the first year of the experiment when the conven­
tional A, B, C, D, E plan of marking was discontinued, form 
A in the appendix was used. The attempt was made on this 
form to report on the social, emotional, and intellectual 
aspects of the child.
What the staff learned while using this type of 
report card: (1) It took too much of the teacher*s time
to write up this report. Although a radical change had 
been made in the report iforiti itself, the plan to report
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every six weeks, as had been done, remained in force. It 
was found to be a more demanding task because there were 
twelve items that the teacher had to evaluate other than 
the report on subject matter. In order that an accurate 
account be given by the teacher of each child, an aneedotal 
record of each child had to be kept, and this record had to 
be condensed and transferred to the pupilfs report card. 
Another time-consuming task was that each six weeks the 
teacher had to prepare in full a new report form. It was 
the plan of the staff to put into the child’s folder each 
six-week period the report card that had been returned with 
the parent’s signature and comments, if there were any. This 
plan of putting into the child’s folder each six-week period 
the returned report card had for its purpose the accumulation 
of a year’s evaluation of each child by the teacher as well 
as the parent’s point of view.
(2) The staff came to the conclusion that after 
several report periods had gone by, it became more difficult 
for the teachers to write in such a manner as to show the 
progress of the child, and not to repeat that which had been 
written before. As a result of this, it was found that the 
reports were going home with little comment, a repetition of 
comments, or with statements that had very little meaning.
(3) The expense involved was too great for the local 
school* Although the local school board and superintendent
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granted permission to the local school staff to carry on the 
experiment, it made no provision to care for the expense 
involved. Extra time had to be given in the preparation of 
the form by a member of the staff as no provision was made 
by the administration for a printed form.
(*+) The conclusion of the staff was that the change 
was too drastic. The parents were very co-operative in the 
use of the first type of report card sent home, but due to 
the comments of the parents, both written and verbal, it 
became the belief of the staff that some system of grading 
or checking was necessary at this time. The staff realized 
that it would be impossible to satisfy the parents continu­
ously by taking away all types of marking systems and substi­
tuting a written report. While the conventional letter marks, 
A., B, G, D, E, may be criticized as lacking meaning, the 
staff realized that as details are added to give a greater 
meaning to an evaluation, unless they are very carefully 
stated, the possibilities of misinterpretation are also 
increased.
The report form mentioned above was used for the 
academic year of 19if8-lf9* Upon the basis of the findings of 
the staff, which have been previously listed, the staff 
developed a check-list to serve as a summary of the year1® 
work of each pupil. This check list is listed in the 
appendix as form B. The check list served later as a basis
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for a new form of report card that was to follow in the next 
academic session. This check list was developed for two 
reasons: namely, the lack of time on the part of the teacher
to give a full summary of the pupil's work for the year, and 
the teachers agreed that since a full report had been given 
each six weeks for each child, there was little to write 
unless many of the statements were repeated. A duplicate 
copy of the check list was made for each child and one was 
retained in his cumulative record to serve as a more definite 
instrument to determine the child's place for the coming year.
The present reporting, which was developed by the staff 
for the session 19^9-50, was created on the basis of the findings 
of the staff and upon the expressed desires of the parents and
pthe teachers.
Description of the present reporting form: The first
consideration was to create a form that would embody the 
original principles of reporting and at the same time have 
these in a concise form in order that the teacher need not 
spend hours in reporting on her group. This would cut time 
in preparing the form as well as the cost.
The second consideration given to the creation of a 
form of reporting was based mainly on the most often heard 
suggestion made by the parents. This suggestion was that
2 Staff meeting minutes, January 12, 19*+9
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there should be a form that would show more specificly what 
the child was doing in relation to the child's ability in 
the subject matter field, and at the same time show to what 
extent he is growing favorably in the field of attitudes.
The staff believed that this desire of the parents 
could be met with little difficulty. In fact, it was felt 
that a child should receive credit if he worked to the best 
of his ability and at the same time he should also receive 
credit if he had the ability to do, and did outstanding work. 
As a result of this thinking by the staff, there was included 
in the report form three places for the teacher to check.
If the child had done scholarship work in subject matter, the 
teacher was to check his report under scholarship. If the 
child worked to the best of his ability, regardless of his 
achievement, the teacher was to check: his report for ability. 
If the child had the ability to do scholarship work and did 
not, he was to be checked for credit only, providing he did 
enough work to receive credit. Where was a sufficient evi­
dence that the child was not to receive credit for the six- 
week period of work, there was no check at all on subject 
matter and a full explanation of it was given by the teacher 
in her comments to the parent.
The desirable attitudes could be checked in one of 
three places: (1) Most of the time; (2) some of the time;
(3) very little of the time. Since the report forms were to
3^
be returned by the pupils to be placed in their folders, it 
was possible for the teacher to review them at any time and 
a check could be made to see the growth or improvement of a 
child's attitude.
The staff agreed that it was necessary to show the 
strengths of the pupils. That is, it was necessary to show 
the fields in which the pupil excelled. This would serve 
to point out wherein the child was a success as well as 
present valuable information for permanent records.
If the report card is to serve as an instrument of 
guidance, the teaGher should have an opportunity to point 
out where the child needs to improve and make suggestions 
for such improvement.
The report form has a space where the teacher can 
make a comment concerning the health of the child. Specificly, 
the present weight of the child and the average weight for 
his age and size can be written in. If there is a normal 
growth in weight, it may denote that the child is progressing 
normally. If the child does not show the proper growth in 
weight, it can be noted by the teacher or parent and an 
investigation can be made.
Attendance is noted because of the relationship between 
growth and regular attendance. It cannot be expected of a 
child to progress regularly in his class work, take an active 
part in school or class activities if he is irregular in
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attendance. Reasons for irregulat attendance may be health, 
lack of interest on the part of the child, lack of interest 
on the part of the parent, or even a lack of interest on the 
part of the teacher. There the report form can be used as 
an instrument of guidance as these reasons for lack of interest 
can be sought out and some corrections can be made.
Activities participated in should be carefully noted.
This points out the fact that the child is interested in his 
program if it is well-rounded.
Pupil evaluation is an essential part of any reporting 
system. J
The main value of having pupil evaluation in the 
reporting system is that the pupil learns to view himself 
objectively and in many eases grows in self-direction. It makes 
him feel that he has a part in reporting. Participation makes 
for self-improvement; participation makes for freedom of 
expression. If the teacher has made a statement on the 
report form that the child does not understand, the report 
form encourages the child to make a statement that will help 
the teacher to attempt to understand the child.
3J Strang, Ruth, "Report to Parents," Bureau of 
Publications. Teachers College, Columbia University No. 10 
New York, 19+1? p. 35
CHAPTER V
MEASURING THE EFFECTIVENESS OF A REPORTING SYSTEM
The solution of the problem of reporting to parents 
cannot necessarily be brought about by merely adopting a form 
which has been developed over a period of time in another 
situation. The mere adoption of a practice which has been 
successful elsewhere is nor necessarily a guarantee that it 
might be successful in another situation. The staff believed 
that a form developed to meet the needs of its own particular 
situation was essential. The procedure of the staff in 
developing a reporting system was one of experimentation.
The staff believed that any attempt to bring about improve­
ment in reporting would be beneficial to all concerned.
Questionnaire to the -parents: Near the end of the
session of 19^9-5*0 the staff believed that a stage had been 
reached where some concrete answers from the parents concerning 
the effectiveness of the reporting system should be secured.
A questionnaire was sent to each parent with a statement 
urging the parent to give careful consideration to the 
questionnaire, check it, and return it as promptly as possible. 
The questionnaire was in the form of a check list because the 
staff believed that it would be easier to check and it would 
be possible to get a higher return. The staff developed the 
questionnaire on the basis of the criteria developed as well
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as some comments that had come in from the parents on the 
returned report forms.
The questionnaire and results are as follows:
1. Do you believe the child's progress Yes No
should be noted according to his ability and
effort?      179 6
2. Do you consider that a child is an 
individual and that his progress should be noted 
accordingly?  ............................   176 8
3. Do you believe that a child should be 
allowed to go into the next grade if he had done 
the best that he could, regardless of standards 
achieved?  ......................      13*f 27
b* In reporting to parents, do you con*- . 
subject matter the most important? That is, 
should more emphasis be placed upon subject
matter than anything else?       55 98
5# In reporting to parents, do you con­
sider growth in habits and attitudes the most 
important?  .................................  10^ 29
6. Has this report helped you to better 
understand what the school is attempting to do for
your child?.......................    178 7
7. Has this report helped you to give more
help to your child?  ...............     181 2
8. Do you think that this report has
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helped your child to grow intellectually as Yes No
well as socially?    176 8
9* Has this report form been the means of 
giving your child more experiences, such as trips, 
reading material, and community activities?   180 1
10. Do you feel free to visit your school?. I87 1
11. Do you feel free to make written com­
ments on your child1 s report card?   17^ 6
12. Are you generally satisfied with this
system of reporting?      127 37
Out of one hundred and ninety-six check-lists sent out, 
one hundred and eighty-nine were returned. This high percentage 
was the result of constantly reminding the children and, in a 
few cases, home visitation.
Student evaluation: The importance of pupil partici­
pation in the improvement of all school practices cannot be 
overlooked. Such pupil participation is a democratic process. 
Careful consideration should be given to their suggestions 
and recommendations.
During the process of measuring the effectiveness of 
the reporting system, the pupils of the upper grades met in 
small discussion groups to discuss the problem of reporting. 
After a number of these meetings, the findings of the groups 
were summarized by the student leaders and the following 
suggestions were submitted to the staff for consideration.
39
1. Space and opportunity should he given to the pupil 
to state the amount of work he has done on subject matter;
to state the reasons for his behavior; and to ask questions 
concerning the teachers1 rating as well as to ask for inter­
views.
2. The teacher should make a greater effort to know 
the ability of the pupil before rating the pupil.
3. As much factual information as possible should be 
kept on file about each child.
1+. The parent should be informed before the report 
card is sent out if the child is not working to the best of 
his ability.
5. Grades on permanent records should be in keeping 
with the kind of grades that a college would require.
6. Each pupil should have a conference with his 
teacher before the report card is marked and sent out.
The staff accepted the above recommendations of the 
pupil groups and took the following action: (1) In making
up the report form, more space should be allowed for pupil 
comment. (2) The entire school went through a testing 
program for the purpose of finding the ability of the pupil 
as far as standard tests could show. (3) Three teachers of 
the school, with the help of the pupils, planned to prepare 
a folder in which all of the written work of the pupils 
was to be kept. At various intervals, the pupils were to
i+o
take the folders home for the purpose of showing them to the
parents. (*+) When it was thought necessary, a letter was to
be sent home to the parent, stating the fact that the teacher 
believed that the pupil was not working to the best of his 
ability. (5) At the end of the session of 19515 grades were 
to be put on the permanent records and coded for the purpose 
of sending out transcripts when necessary. (6) For the session 
1950-51 each teacher planned to have one or more conferences 
with each pupil concerning the pupil's report card.
Questionnaire to the teachers: With the experience
of one and one half academic sessions behind them, the staff 
devised the following questionnaire to be completed by each 
teacher for the purpose of measuring the effectiveness of 
the reporting system. Since the teaching staff is very small, 
there will be found little differences of opinions. The tabu­
lation is made on the basis of nine teachers which compose
the teaching staff of the local school.
1. Do pupils study more 2? less 0, about the same 2 
at school?
2. Do pupils study more 2* less 0, about the same 2 
at home?
3. Do pupils try harder to improve their work? Yes 2,
No 0.
*+. Do pupils take more responsibility? Yes %  No 0.
5. Since the adoption of the reporting system, is the
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scholarship higher j?, average b , lower 0?
6. Do pupils participate more effectively in class 
discussion? Yes %  No 0.
7. Do the pupils show more co-operation? Yes 2, No 2.
8. Do the pupils participate more in school activities? 
Yes 2j No 0,
9. Do the pupils show more interest in their work?
Yes 2> No 2.
10. Do the pupils feel more secure when report day 
comes? Yes .2, No 0.
11. Do you observe individual pupils more effectively? 
Yes %  No 0.
12. Are you able to discuss the pupil’s achievement 
more intelligently and more helpfully with the pupils? Yes 8, 
No 1; with the parents? Yes 8, No 1.
13. Has the relation between the home and the school 
been improved? Yes 2? No
l1*. Has the reporting system helped to bring the 
parents to the school to discuss the child’s work? Yes 2» No 
The answers to the above questions were the opinions 
of the teachers. However, the staff believed that these 
opinions did not point out that the type of reporting system 
then in use was more effective than the so-called ’’traditional 
type.”
Comments of the parents: In order to measure the
b2
effectiveness of the reporting system, the staff thought it 
necessary to urge the parents to make comments concerning the 
reporting system as the parents saw it. The parents were 
asked to make comments on the report cards before returning 
them. Due to past experiences the staff was aware of the 
attitudes of parents in the way they responded to school 
reports. Some parents are indifferent. Sometimes this 
apparent indifference may really be a lack of understanding. 
Others blamed the teacher and the school for the child’s 
lack of progress. Other parents seemed to be interested 
only in comparing their child's report with that of a 
neighbor’s child. Prom the parent comment the staff was 
informed that the parents interpret the report in light of 
their understanding, their past experiences, and their 
willingness to believe the facts reported. It was further 
realized by the staff that the parents needed help in 
accepting their children as they are and as they may become.
Before the staff attempted to make a study of the 
parents* comments, the above statements which concerned the 
parents' attitudes were drawn up and accepted by the staff 
for the purpose of viewing the comments unbiasely as well as 
not accepting the comments personally.
The staff had a two-fold purpose in asking for comments. 
The primary purpose was to measure the effectiveness of the 
report and secondly, to further clarify the reporting system
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to those parents who made it known by their comments that the 
reporting system was not understood.
Following are some of the typical comments received:
(1) As suggested on my child’s report card, my husband 
and I are attempting to give our child more experiences. We are 
now buying several magazines and we are now in the process of 
planning several trips for him this summer.
(2) I think everyone should be given credit for working 
to the best of his ability. However, I would like to know 
more about the ability of my child. May I plan to visit you
when it is convenient for you?
(3) I still prefer the A, B, C, D, E method of grading
as I had it when I went to school and I think I understand
it better.
(if) I have sufficient confidence in the teacher, 
regardless of the reporting system.
(5) I like this system of grading and reporting as 
I feel that It is fairer to the pupils as individuals.
(6) I will be completely satisfied if my child is 
taught subject matter only. I feel that if she is kept busy 
with all of the things she is to learn, her attitudes and 
habits will fall in line accordingly.
(7) I feel that I know more about my child's school 
work than I have ever before. I have been better able to 
help him with his work this year. It has been a pleasure
to visit the school and talk with my child’s teacher.
(8) Thanks to the report card, my child is now under 
the doctor's care and is improving. Your suggestion made 
us aware of his need.
(9) I like the new reports very much "better than the 
old type of grading. I think it would be the hest method to 
follow another year.
(10) I do not think that one year is enough to tell 
what effect the new system of grading will have on the 
students.
As was stated above, the staff grouped the comments 
of the parents for the purpose of studying the effectiveness 
of the reporting system. The comments of the parents seemed 
to fall into five different groups. The percentages were 
worked out on the basis of comments received.
(1) Parents who seemed satisfied with the 
reporting system..................................  83%
(2) Parents who definitely wanted the A, B, C,
D, E type of reporting .........................   5%
(3) Parents who seemed to be indifferent to the 
reporting system  ....       5%
00 Parents who desired to leave the reporting 
to the teachers ...................................  *+%
(5) Parents who felt that more time was needed
for the use of the report card before accepting it ... 3%
CHAPTER VI
AN APPRAISAL OF THE PROCESS OF THE DEVELOPMENT OF 
THE REPORTING SYSTEM IN KILMARNOCK HIGH SCHOOL, 19^8-1951
In this chapter the writer will attempt to appraise 
the process of the development of the reporting system in 
Kilmarnock School by answering the following questions:
(1) Was the entire procedure democratic?
(2) Was this a desirable procedure?
(3) Was the procedure helpful to the teachers?
0+) Did the parents participate fully?
(5) Was this a continuous process?
(6) How well did the staff participate in the develop­
ment of the reporting system, and how good was their product?
Was the entire procedure democratic? The process was 
democratic insofar as it included the participation of the 
faculty. The writer served as leader of the staff meetings 
and conducted these according to parlimentary procedure. The 
conclusions reached by the staff concerning the entire develop­
ment of the reporting system were acceptable to the entire 
group in every instance.
Koopman, in showing a need for a democratic form of 
organization writes:
It is essential that the organization provide for 
the most effective possible participation of all persons
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concerned. If the organization is to be functional, 
working groups must have real ;jobs to perform. Pur­
poseful planning,-executing, and evaluating must be group functions. 1
Was this a desirable -process? The process of the 
development of the reporting system appeared to have the 
following outcome:
(1) By working together on a common problem, better 
teacher relationships seemed to be created.
(2) The process offered an opportunity to each teacher 
to do research on the problem of reporting.
(3) By studying the problem of reporting, the teachers 
appeared to be more aware of the needs of the individual pupils.
(*f) Each teacher felt that she had a definite respon­
sibility in the entire process and was working towards a 
definite goal.
(5) Since each had a definite part in the creation of 
a report form, it became a much easier task to carry out the 
philosophy of the reporting system.
(6) Each teacher believed that she could interpret 
the reporting system to the community.
Was the procedure helpful to the teachers? The pro­
cedure of the development of the reporting system was helpful
2 Koopman, Robert G., Alice Miel and Paul J. Misner, 
Democracy in School Administration. (New York: D* Appleton-
Century Co., Inc. 19^3) P* 10
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to the teachers to the extent that they became skilled in 
democratic co-operation. The teachers became aware of the 
necessity of such co-operation, and this seemed to carry over 
into the classroom. The teachers appeared to realize the 
importance of constructive co-operation among teachers, pupils, 
and the community.
Concerning the improvement of human relationships of 
the faculty, Koopman writess
The learners benefit directly in their own rela­
tionships with the teachers. Teachers who themselves are socialized and imbued with the spirit of demo­
cratic co-operation will treat the learners with sym­pathy, patience, and real underst|nding. They will be ready to give learners opportunities to cooperate 
democraticly. They will endeavor to provide social­ized experiences for the learner. 2
Did the parents participate fully? Parent partici­
pation in the development and appraisal of the reporting 
system w^s limited to the following:
(1) Answering the questionnaire which is shown on 
page 37.
(2) Written comments concerning the reporting system.
It seems that parent participation was too limited
and in the future study of a school problem, it will be 
advisable to plan for the following:
2 Koopman, Robert G., Alice Miel and Paul J. Misner, 
Democracy in School Administration. (New York: D. Appleton-
Century, Inc. 19^3) p. 122
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A. representative group of parents should work closely 
with the staff on the improvement of any school practice.
(2) The parent group should assume the responsibility 
of informing the community concerning the study of the problem 
as well as present the outcome of the study.
It is the writer*s opinion that the interest of the 
community must be enlisted in attempting to solve any school 
problem. The staff, must have full confidence of the community 
and the community must be well informed concerning the school 
problems if there is to be any degree of good human relation­
ships existing between the school and the community.
Koopman, in writing about the lag in adult participation 
has stated:
Thus the people who pay the bills have often been thought of as a group to whom a period accounting 
must be made and not as a group that somehow should 
be included in the democratic organization of the school with the rights of all other members of that organization— the right to participate in the formu­
lation of plans; and the right to participate in the 
execution of plans; and the right to participate in the appraisal of results. 3
Was this a continuous -process? As has been stated 
above, the process of development and appraisal of the reporting 
system has been carried on over a period of three years.
During that period, the study has been a continuous one.
3 Koopman, Robert G., Alice Miel and Paul Misner, 
Democracy in, School Administration. (New York: D. Appleton
Century Co., Inc. 19^3) P* 280
^9
With constant appraisal came constant revision and at present 
the staff seems to realize that in order to continue to improve 
the reporting system, there must be a continuous study*
In emphasizing democracy for the group, Barr writes*
A democratic society, be it a nation or a school system, is a way of life which has for its aim the 
continuous improvement of the life of the group; the continuous discovery of higher values, improved insti­
tutions, the continuously emerging and improving f,good life*” Democracy is not a fixed set of values and 
institutions to be perpetuated through indoctrination; it is evolutionary and flexible* ^
How well did the staff participate in the development 
of the reporting system and how good was the product?
Strengths t
(1) The staff worked as a group and extended full 
co-operation*
(2) Each member of the staff did research on the 
reporting system in order to contribute to the group*
(3) The staff developed a report form that was 
acceptable to approximately eighty-three percent of the 
parents.
Of) About ninety percent of the teachers seem to 
believe that the form developed had definitely helped the 
child to improve.
(5) Working together as a group showed that in spite
Ll Barr, A. S., William H. Burton, and Leo Bruechner, 
Supervision* (New York; D. Appleton-Century Co., Inc. 19^7) 
p. 51
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of the differences of opinion, the group could produce satis­
factory results.
Weaknesses:
(1) The staff had a poor system of keeping records.
(2) At times, the teachers would not accept criticism 
from the parents.
(3) The staff failed to a certain extent to show the 
public the advantages of the reporting system.
Appraisal of the Criteria: The following criteria 
were established by the staff and the writer will attempt to 
appraise them:
1. The report form should be in keeping with the 
educational objectives of the school.
2. The parents should understand the report card.
3. The reporting system should reduce competition 
among the pupils.
*+. The report should relate to the ”whole child.”
5. Reports should be instruments of guidance.
6. Reporting should provide instruments to help 
promote growth of pupils.
7. Reports should provide opportunity for pupil 
evaluation.
To this point, the appraisal has been of the process 
of the development of the report form. Since the establishment 

















will attempt to apply the criteria established by the staff 
to the final report form.
(1) The report form should be in keeping with the 
educational ob.iectives of the school. The present report 
form is in keeping with the educational objectives of the 
school to the extent that an opportunity is afforded on the 
form to emphasize the social attitudes as well as a need for 
acquiring the important information that is necessary for the 
growth of the child. An opportunity is afforded the teacher 
to point out the need for social-personal adjustment by 
explaining the ratings given on the desirable attitudes.
The report form also conveys the information on the physical 
health program as well as those aesthetic experiences that a 
child might have in his school program. The greatest weakness 
of the report form in conveying the philosophy of the school 
is that all of the objectives are not clarified by having 
specific space devoted to them but rather are left to the 
teacher comments.
(2) The parents should understand the report card.
It is a known fact that we fear that which we do not under­
stand. Considering question twelve of the questionnaire to 
the parents: r,Are you generally satisfied with this system
of reporting?,” seventy-one percent stated that they were.
This seems to be sufficient evidence that the report form
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is understood by the parents.
(3) The reporting system should eliminate competition 
among pupils. The reporting system should eliminate competi­
tion in that it takes into consideration the principle of 
individual differences. If affords an opportunity for the 
teacher to give credit to those who are working to the best 
of their ability, and at the same time, give recognition to 
any student who does outstanding work by giving him credit 
for scholarship work. It is very apparent that the teacher 
considers the pupil as an individual in considering his. 
attitudes. In fact, since it is the purpose of the report 
form to give as complete a picture of the pupil as possible, 
the stress is placed on the individual, and not on a compari­
son of one pupil with another.
ft*) The report should relate to the 11 whole child.1 
The report card relates to the whole child to the extend that 
it gives a report on his work on subject matter, his social 
attitudes, his strengths, his health, his attendance, his 
activities that he participates in and also an opportunity 
for him to express his own attitude toward his school work. 
Furthermore, since each report form is returned and kept in 
his record, by the end of the school session, there is a 
complete picture of the child for one year. The report form 
itself, affords an opportunity to note the special interest
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and abilities other than the written comments by the teacher.
(5) Reports should be an instrument of guidance. The 
report form is an instrument of guidance to the extent that 
it affords the teacher an opportunity to note where the 
improvements are needed; the teacher has an opportunity to 
comment upon the health of the child as a special place is 
provided for it and finally, the teacher has an opportunity 
to make any comment that she desires which may serve in a 
guidance capacity.
(6) Reporting should provide instruments to help 
promote growth of pupils. The present reporting system 
affords the teacher an opportunity to note speeificly the 
improvements needed. The teacher also has an opportunity, 
in her written comments, to make suggestions whereby the 
child may have an opportunity to improve himself or where 
the parent may help the child to grow. Since the report 
attempts to get the child to compete with himself, it serves 
as an instrument to build self-improvement in attitudes of 
the child, in his work, and it encourages his participation 
in activities through suggestion,
(7) Reports should provide an opportunity for pupil
seIf-evaluation. A definite space is devoted to pupil self- 
evaluation where the pupil denotes whether he thinks he has 
worked to the best of his ability. It also affords the pupil
5if
an opportunity to express a desire for help from his teacher 
as well as from the home.
CHAPTER V II
CONCLUSIONS AND RECOMMENDATIONS
The purpose of this study was to develop and to 
appraise a reporting system. In the opinion of the writer, 
the data revealed in this project are convincing evidence 
that the procedure used has been beneficial to the teacher 
and that the form developed has brought a better understanding 
between the school and the community.
Conclusions: The democratic procedures used in the
development of the reporting system have brought about better 
co-operation on the part of the teacher.
Since each teacher has had a share in the development 
of the report form, each teacher has benefited by (1) having 
an opportunity to do research; (2) having the privilege of 
making a contribution in improving a school practice; (3) 
having made a greater effort to study each pupil in order to 
learn more about him, and (If) having kept a more complete 
record of each child in order to give a more complete report 
of the child.
Since each teacher has had a part in the development 
of the report form, each teacher has a greater ability to 
interpret the report form both to the child and to the commu­
nity.
Each teacher seems to feel that a more complete picture
%
of the child could be given the parent on the report form 
as a result of the participation in the development of the 
form.
The retort form: The following conclusions are made
in regard to the report form:
1. The report form gives an Improved picture of the 
total growth of the child.
2. The report form serves as a stimulus for the 
child to grow without fear of unjust competition.
3. The report form serves to bring about a closer 
relation between the parent and the school as well as a 
better understanding on the part of both.
if. The report form serves as an instrument o f guidance 
because the parent has the opportunity to give valuable informa­
tion about the background of the child, his needs, his interests 
and his school and home problems. The* teacher has the opportu­
nity to include suggestions with respect to the pupil*s 
physical, social, emotional, and intellectual development.
5. The report serves to put emphasis upon the growth 
of the child rather than upon "marks.”
6. It was found that the report form was not satis­
factory to those parents who wished to compare the reports 
of their children.
Recommendations: In view of the above conclusions
the following recommendations are made concerning the process
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of the development of the reporting system and the report 
forms
The process of development:
1. It is recommended that such a project be a 
continuous one. Developing and modifying the reporting 
system should be continuous in order to conform to changing 
conditions and needs of the school body and community.
2. It is recommended that the staff have a repre­
sentative group of parents and a representative group of 
students attend all meetings of the staff where there is 
an effort to improve school practices.
3. It is recommended that the public in general be 
informed at all times concerning the improvement of school 
practices.
b . It is recommended that detailed minutes be kept 
of each meeting of the staff working on such projects.
5. It is recommended that all available literature 
on such a project be at the disposal of each interested 
person at all times*
6. It is recommended that the development of such 
projects be done on a democratic basis.
The report form: It is the opinion of the writer 
that the success or failure of the use of any instrument 
to improve school practices depends upon the persons using
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the instrument. Therefore, the following specific recom­
mendations are made:
1. It is recommended that the report form be con­
sidered mainly as an instrument of guidance and an instru­
ment to promote growth. All teachers* comments should be
made on the report form with this in view.
2. It is recommended that more emphasis be placed
on student evaluation. It is through this process that the 
student learns to view himself objectively, and that he 
grows in self-evaluation and self-direction.
It is recommended that the report form be supplemented 
at times where the teacher wishes to convey to the parent a 
special message as an act of guidance or to further promote 
growth.
It is recommended that the report form or any changes 
or modifications be interpreted at once to the parents and the 
community. The suceess of any school practice depends upon 
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APPENDIX
LANCASTER-NORTHUMBERLAND COUNTY SCHOOLS 
R. E. Brann, Div. Supt.
Report to Parent
Report of ___________
Kilmarnock High School 
Teacher _____________
Grade _________
H. B. Chase, Jr. Principal
Message to the parents in terms of the philosophy of the school.
The purpose of this report card is not to indicate a 
grade hut rather to evaluate the pupil in terms of the total 
growth according to his ability. We feel that education is to promote this growth in helping the pupil to face and solve 
his problems in order to promote better living for himself and society. The pupil of today is the citizen of tomorrow.
I should like to have an appointment with you Parent
Hour Day Month
I should like to have an appointment with you Teacher
Hour Day Month
6b






shall be glad to have you come in sometime and talk
with us.
Comments of Teacher




Following is a summary of your childfs progress for 
the session 19^8-^9» Check mark denotes satisfactory results:
Sub-1 ect-matter Desirable AttitudesLaneuate Arts Is cooperativeExpresses ideas clearly Uses self-controlUses correct forms of Is thoughtfulwritten work Accepts responsibilityTries to correct errors Is confidentin written work Is dependableBeads widely Uses time wisely
Shows leadership
Social Studies Is neatShows ability to acauire Is courteous
and use information Is interestedTakes part in class Is persistent in work
discussionSees relationships Strengthsi
MathematicsKnows basic number facts and
processesShows reasoning ability
Is accurate in his work
Beads and interprets Improvements needed:problems correctly
ScienceUses time and materials wiselsMakes contributions to class
Is interested in nature
Activities participated iMusic
Enjoys and takes part In
Singing
ListeningHhythms
Art Interests:Expresses ideas well
Uses materials with care
Physical Education Will continue work in (next) (same) grade Teacher
KILMARNOCK HIGH SCHOOL
Date
NameCheek mark denotes credit given 








CJses self-controlIs thoughtful 1
Accepts respon- 1
sibilit.v !Is confident 1Is dependable !uses time wisely





\ I. ....... ....} iC denotes credit; 
scholarship; 
the time:





Present weight  Average Weight
Attendance: Days present  ; days absent
times tardy ________Activities participated ini _____________
Pupil Evaluation I have worked to the best of my ability : I could have
done more ___ ; I receive all of the help I need __________I need more help from school : I need more help from 
home _______.
Pupil suggestiont  ___________________________ -
General Comment:
Teacher
MINUTES OF STAFF MEETING 
November 10, 19^8
Topic for discussion: The Traditional Report Card.
The meeting was opened by the principal. A discussion 
of the grading by the letters A, B, C, D, and F followed.
No conclusions were reached as to the meaning of the letters.
The following criticisms of the traditional report form 
were made:
1. The report form was not concerned with the studentfs 
ability.
2. The mark did not represent the measurement of a 
single identified value.
3. The mark was concerned only with academic achievement. 
bm The report form did not necessarily point out certain
value in doing things.
5. The report form lacked meaning as an instrument 
of guidance.
6. The report form showed little evidence of being 
an instrument to promote growth.
7. The report form lacked space for sufficient parent 
or teacher comment.
MINUTES OF THE STAFF MEETING 
December 8, 19*+8
Topic for discussion: Criteria for the Improvement
of Reporting to Parents.
The following criteria were presented and accepted 
by the staff:
1. The report form should be in keeping with the 
educational objectives of the school.
2. The parent should understand the report form.
3. The reporting system should eliminate competition 
among pupils.
The report should relate to the "whole child."
5. Reports should be an instrument of guidance.
6. Reports should provide instruments to help promote 
growth of pupils.
7. Reports should provide opportunity for pupil self- 
evaluation.
MINUTES OF STAFF MEETING 
January 12, 19^9
Topic for discussion: Parent Ctommantfl
At this meeting the teachers brought in the comments 
that had been collected from the report cards that had been 
returned as well as those comments that had been made orally 
to the teacher from time to time by the parents.
Following are some of the comments:
1. I think that the report form should attempt to 
show the total growth of the child.
2. I would like to know what my child is doing in 
relation to his ability to do.
3* I think that there should be some distinction in 
marking between ability and actual achievement.
k . I would like teacher suggestion as to how I may 
help my child.
5. I would rather have a written comment on my child*s 
work than one single mark.
Following the discussion of the parents* comments, the 
staff agreed on the following points concerning reporting:
1. Each child should be considered as an individual.
2. The report form should show the total growth of 
the child.
3. The pupil should have an opportunity to evaluate 
himself.
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1f. Since school activities are important to the 
child’s life, some comment should be made on the report 
form.
5* Achievement in subject matter depends upon the 
health of the child. It is important, therefore, to report 
to the parent on the health of the child for guidance 
purposes.
6. Development of attitudes should be reported as 
we are building for a life situation.
MINUTES OF STAFF MEETING 
January 26, 19^9
Topic for discussions The New Report Form
One of the main criticisms that came out of the dis­
cussion of the new report form as it now exists was that the 
teacher had a tendency to report that which she had said on 
the previous report.
Mrs. D* stated, "I like the new type of report card 
and I think we are getting results but one of the main 
criticisms is that I find myself repeating my comments.”
Miss C. stated, ”1 have run out of good statements 
and I am saying the same thing that I have said before.”
Miss J. said, ’'Reports that go home with the same 
comments time after time have little meaning to either the 
child or the parent.”
Miss D. made this statements "The success or failure 
of this report form depends somewhat on what we write as our 
comments.”
The staff came to the conclusions that repitition of 
comments had little importance as a means of promoting growth 
of the child. The staff also felt that the teacher did not 
have the time to word the comments properly each period and 
therefore, some form of check system for the evaluation of 






Last Name First Middle
________________ School Grade_________ ____ _
MESSAGE TO PARENTS
Home Room Teacher
Your careful attention is invited to this report. It will 
be sent to you at regular intervals so that you may know how your child is progressing. You are requested to study, sign and return 
it promptly.
R. E* BRANN, Superintendent _____________  Principal
This is to certify that
will be enrolled in the  for the session 1952-53
 ______________________ Teacher
Interpretation of Markss
A--indicates outstanding achievement; B— indicates considerably higher than average achievement; C— indicates average achieve­
ment; F indicates that achievement is unsatisfactory
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1st. 2nd 3rd Sem.i Vth 5th 6th Sera, Yr 
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______ Comments and Signatures of Parents or Guardians
First Report
Second Report
Third Report
Fourth Report
Fifth Report
